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NORTH HARRISDALE KINDERGARTEN INFORMATION

Welcome to North Harrisdale Kindergarten. We are so excited to be partnering with you as your
child begins their educational journey with us. Kindergarten is your child’s first learning experience
of school: the wonder and excitement of learning, discovery and exploration. Kindergarten
establishes a strong foundation for their future schooling.

Our kindy program aims to:

e [Enable children to become confident learners in a safe, stimulating and supported
environment

e Encourage individuality, responsibility, independence and the development of cognitive,
social, emotional, creative, and physical skills

e Provide life skills and opportunities to be successful in early learning
e Provide experiences for children to grow and develop through play and interaction

e [Expand children’s knowledge and connection of themselves, family, culture, their
environment and the broader community

e Promote open communication between families and staff by encouraging interest and
participation in the kindy program

National Quality Framework and Standards

The National Quality Framework (NQF) provides a national approach to regulation, assessment
and quality improvement for early childhood education and care and outside school hours care
services across Australia. The National Quality Standard (NQS) sets a high national benchmark for
early childhood education. There are seven Quality Areas:

Educational program and practice

Children’s health and safety

Physical environment

Staffing arrangements

Relationships with children

Collaborative partnerships with families and communities
Governance and leadership
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Early Years Learning Framework
The Early Years Learning Framework (EYLF) is the first national framework for early childhood
educators. It was developed to extend and enrich children’s learning from birth to five years and
through their transition to school. The following three characteristics underpin children’s learning
and development.
e Belonging - recognises the crucial importance of positive relationships and connections
with family and community. Belonging is central to the building of identity and is pivotal in
children’s understanding of who they are now and what they might become

e Being - recognises the importance of the here and now in children’s lives. Early childhood
is a time of significant growth and development, challenges and joys as children try to
make sense of their world.

e Becoming - describes the swift and significant change in children’s identities, knowledge,
capacities and skills that are shaped across childhood as children grow and learn.
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The five learning outcomes of the EYLF are:
« Children have a strong sense of identity
» Children are connected with and contribute to their world
+ Children have a strong sense of wellbeing
+ Children are confident and involved learners and thinkers
+ Children are effective communicators

Children in the early years learn through a balance of intentional teaching, or explicit instruction,
and purposeful, structured play.

Explicit Direct Instruction (EDI)

Explicit Direct Instruction, or EDI, is a research based teaching approach which promotes student
engagement, academic language, and deep learning. EDI is effective because students spend
more time actively involved in learning through techniques such as reading with the teacher,
partner talk, and using individual whiteboards to respond. EDI lessons follow a consistent structure
which includes reviewing previous learning, clearly explaining new concepts, asking higher level
questions to extend students, and skill development through guided and independent practice.
This approach is engaging for young children and aligns with practices outlined in the Early Years
Learning Framework.

Purposeful Play

Play is a powerful context for learning and is naturally motivating for young children. In a school
context, we use purposeful play to support students to learn and apply new concepts. Purposeful
play activities are designed with a clear learning intention which is communicated to students
before they begin. This helps to focus students and present them with stimulating extension
challenges.

Kindergarten Curriculum
The School Curriculum and Standards Authority (SCSA) is responsible for curriculum, policy advice
and guidelines for all Western Australian schools from Kindergarten to Year 12.

The Kindergarten Curriculum draws on the Early Years Learning Framework to focus learning in
Kindy. Early childhood educators take into consideration contextual factors when designing and
implementing quality curriculum. We take a holistic approach to integrating learning across all
curriculum areas, wherever possible, to develop children’s physical, cognitive, social, emotional,
and creative knowledge, skills and understanding.

Physical Development

Motor skills incorporate coordination, body control and movements. Motor skills are generally
broken down into two categories; gross motor, or big body movements such as walking, jumping,
and climbing; and fine motor, or small hand movements such as writing, drawing, painting, and
cutting.

We incorporate the teaching of Fundamental Movement Skills, or FMS, into the daily program.
This involves targeted teaching of movement and object conftrol skills, followed by practice
through games and obstacle courses.

Fine motor skill development is a key component of our Kindy program. Students will regularly use
a variety of tools such as tweezers, pencils, paint brushes and scissors to develop their
coordination and muscle strength. We use the Peggy Lego Handwriting program to assist the
development of fine motor skills. This program focuses on six core shapes or movements which,
when written, are used to form the letters of the alphabet. Each shape has a name, picture and
a verbal prompt which are taught and practised extensively in Kindy.

Well-developed motor skills are important for successful learning because they allow students to
sit comfortably on the mat or at a desk, and write for extended periods. Some children may
require additional help to develop their motor skills, if your child’s teacher has concerns they may
speak to you about a referral to an Occupational Therapist or OT.



Cognitive Development
We use evidence-informed effective practices across our early years to ensure our students have
a quality first learning program. These are described below:

Learning Pit

We use the model of the ‘Learning Pit’ (James Nottingham) to support children to understand
that learning anything new can be challenging, hard, and confusing, and requires
determination, persistence, and resiliency to get ‘out of the pit’. Children see that making
mistakes is how they learn and recognise the value in not giving up when faced with challenge.

Phonological Awareness

Phonological awareness is an ability to hear, explain, and manipulate the sounds in spoken
language. Some of the key skills include breaking words into syllables, or beats, recognising and
producing rhyme, and segmenting words into individual sounds. These skills are critical for
successful reading and spelling because they create a foundation for identifying and
manipulating the sounds in words. We use the Language Express program, which combines
phonological awareness teaching with oral language and vocabulary development.

Phonics

We use a synthetic phonics approach to teaching reading and writing. Students are taught to
decode (read) and encode (write) through learning the simple sound for each letter or groups
of letters first. Phonics teaching begins in Kindy with children learning to recognise and say simple
sounds for letters of the alphabet. Students are encouraged to refer to letters by their most
common sound, /s/ asin snake or /a/ as in apple, rather than the letter name as this helps children
learn to blend the sounds to read. We teach phonics using the Phonics International program.
Their website www.phonicsinternational.com has a series of videos on how to pronounce the
sounds which can support you to help your child at home.

Reading

Reading aloud to your child is very important in helping them build a range of pre-reading skills
such as story structure: beginning, middle, ending; book title, author, and illustrator, making
predictions and connections to characters and events in stories, learning new vocabulary, and
saying what they liked or did not like about a story. We use picture books and targeted questions
to support students to build their understanding of stories.

When children have learned a few key sounds and can blend them together to read words, they
are ready for decodable books. These are books that only contain words using sounds the
children have learned. This gives children a real sense of themselves as readers, and success
builds success!

Talk 4 Writing

Talk 4 Writing is an exciting and motivating program which develops writing skills, vocabulary, and
comprehension. The program involves orally learning a text, such as a story or poem, with the
help of a picture story map. Students then study the features of the text including characters,
settings, and conflicts to better understand how to create a high quality piece of writing. Students
are exposed to a range of different types of texts, such as narratives, procedures, poems and
recounts. They build an understanding of how these texts are different and the special features,
or conventions, of each type.

Hands-on Mathematics

Learning early concepts in mathematics is best supported using hands-on materials such as
blocks, counters, straws, popsticks etc. in a play-based, problem-solving environment. The maths
program in kindy is focused on children developing a sound understanding of number, principles
of counting, measuring, and shapes. Learning the particular vocabulary of maths and talking
about what they know and understand is vitally important.

Social and Emotional Development

Kindy is where children learn how to interact and play with others. Taking turns, sharing, including
others, being kind and respectful are a focus of the health and wellbeing program. Children learn
to recognise their feelings and emotions, and develop the skills of self-regulation. We use mindful
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practice to help students manage their emotions and anxiety. Children will engage in daily quiet
time where they learn to breathe deeply and calm their thoughts and feelings.

What your child will do at Kindergarten

We aim to provide a happy, stimulating, and fun learning environment where all children are
given the opportunity to encounter new challenges and experiences. We will cater for children’s
individual needs and interests. Children will learn to:

Share and co-operate with other children and adults.

Work independently.

Follow simple routines.

Develop the ability and confidence to communicate verbally and non-verbally their
thoughts, ideas and feelings.

e Think critically, question, problem-solve, and be creative.

Reporting to parents

Teachers will share children’s work and photos using Seesaw, a digital portfolio app that families
access through a QR code provided by the teacher. At the end of each semester, a
Kindergarten report will be provided to families showing their child’s progress and achievement.

Session Times

Students attend kindergarten for 15 hours a week (22 days). Children attend 2 days one week
and 3 days on the alternate weeks, every second Wednesday. A schedule of attendance for
your child’s kindy group will be provided at the start of the year.

Arrivals

Families are asked to stay with their children outside the classroom until the doors open. For safety
reasons, it is important that children are not left unattended and are brought into the room and
handed into the care of the teacher. Parents and children are welcome into the room at 8:15am
to complete morning activities that have been set up. At 8:30am, when the siren sounds, families
are asked to leave promptly after a goodbye hug with their child.

Departure

Please be prompt when picking up your child. Children can become quite distressed if their
family is late picking them up and other children have left. Remember, children at this age can
feel that parents have “forgotten” them. Please ring the school if you are going to be late, as it
saves a child becoming distressed. Our phone number is 9397 8140 and the office will let the
teacher know.

At the end of the day, please collect your child/ren from the door. If another person other than
the parents or legal guardian is going to collect your child, including day care providers, a note
must be written to identify the person. If this is a regular occurrence, the person will need to be
added to your emergency contact list with the office.

The Duty of Care owed by a teacher to a Kindergarten student necessitates the teacher being
safisfied that no foreseeable harm will come to the student when discharging him/her at the end
of the school day. Our kindergarten adheres to Department of Education’s policy that children
must be collected and delivered by a parent or adult carer over the age of 18.

Attendance

While there is no legal requirement for children of pre-compulsory age to be enrolled in
kindergarten, once enrolled, those students must attend as required by Section 23 of the School
Education Act 1999. At North Harrisdale Primary, families are requested to advise their class
teacher in writing of the reason for their child’s absence on their return to school, or within three
days of the child’s first day of absence.

Family holidays during school terms are not encouraged. School holiday periods provide a
considerable amount of time for families to enjoy holidays together. Absence during school terms
disrupts children’s learning and their social development with friends. All family holidays during
term time must be approved by the principal prior to the holiday. A written note stating dates
and reasons for holidays should be submitted to the Principal for consideration.



What to bring to Kindy
e Large school bag. Please mark your child’s name clearly on the rear or side of the bag.
Children find it difficult to pack small bags and fit in all their equipment.
School bucket hat.
Spare set of clothes for accidents, water play, or getting wet in winter.
Closed-in shoes which are appropriate for running and climbing.
Crunch & Sip. Each child brings their own piece of fruit/vegetable (whole orin a container)
to eat during the Crunch & Sip break. This must be fresh fruit or vegetables. No cheese,
biscuits, yoghurt or popcorn, please.
e Drink bofttle for water. No cordial or juice please. Mark your child’s name clearly on the
front.
e Lunch, in a named container.

What to wear

We encourage children to wear school uniform. As children will be involved in many activities,
such as painting, gluing, water play and climbing, it is recommended that spare clothing is
provided in their bag for ‘accidents’. It is imperative that ALL items of clothing are labelled with
your child’s name.

We encourage children to be active outdoors. Children will be climbing equipment, running,
crawling and playing in the sand pit. It is important that appropriate, closed-in footwear be worn
at all times so that these activities can be carried out with ease and safety. Bare feet are not
permitted outside for safety reasons.

We encourage children to be sun smart all year round, by wearing their school bucket hat. Our
school policy is “no hat, play in the shade.”

Health

It is appreciated if you are able to keep us up to date with matters concerning your child’s health
and wellbeing. Often a simple change in routine or the home environment may be enough to
cause an unhappy child. Children should be kept at home when not well or displaying obvious
symptoms of a virus, cold or upset stomach. Please consider others if your child has been ill within
the last 24 hours.

Asthma and Allergies require the parent to complete a Health Care Form and an Emergency
Action Plan form. These forms can be obtained from the school office. Contact must be kept
up to date with the office.

Birthdays

Birthdays are an important event in children’s lives and we are happy to celebrate them as a
class. Please feel free to bring in a birthday cake with a list of ingredients used as we need to be
mindful of children with allergies. We recommend small individual cupcakes in preference to a
large cake to share.

Family Roster

Families will be invited to place their name on the Family Roster each term. The roster enables
families to learn about the Kindy program and see how their child is developing and interacting
with other children. Children love having their family come and see what they do at kindy! We
encourage all families to be involved, including grandparents and other relatives. To allow for
maximum participation, we would prefer that babies and toddlers not attend.

How you can support your child at home
¢ Talk about what happens when they are dropped off at kindy for the first time. Practise
separation by leaving them to play with family or friends without you staying. It isimportant
for your child to learn to be independent.

e Encourage your child to be responsible for their belongings.

e Teach your child to respect others and their possessions. The hardest thing for a child to
do is to share their space and often their belongings.



Practise fine motor skills eg. use scissors to cut out, have pictures that are dotted which the
children trace over, use tweezers to get beans out of a container, draw pictures by
drawing shapes.

Develop their language, listening and concentration skills. Read stories to them and talk
about the story; play memory games; sing songs and nursery rhymes together.

Encourage them to write their own name. Please only use capital letters for the start of
names.

Encourage them to have a go at writing — write words for them to copy, make shopping
lists fogether, and allow them to role play write. Learn the Alphabet sounds. Play games,
do alphabet puzzles, read alphabet books, show them the symbol and say the sound
each letter makes.

Develop their mathematics skills. Sing counting songs, play matching games, count
objects, and learn the names of colours and shapes.

Help your child to develop a healthy self-esteem especially when they find things difficult,
they lose or fail. This helps them to face minor problems and meet new challenges.

Getting ready

Teach your child how to dress themselves independently including how to tie up/ close
their shoes

Ensure your child can use the toilet independently
Teach your child how to zip their school bag and close and open their lunchbox

Practise eating lunch from their lunchbox so you can see how much you need to pack for
kindy

Provide lots of opportunities for your child to learn to wait, take turns, and share

On the First Day

Be organised. Establish a routine right from the start. Have your child’s clothes, shoes,
water bottle and bag ready so that it is not a rush in the morning. Be on time.

Write your child’s name on their bag, hat, uniform, food containers and water bottle.
Stationery supplies do not need to be labelled.

Provide a nutritious breakfast. Children who eat a healthy breakfast have better
concentration skills.

Introduce your child to the teacher who will show you where to place their water bofttle,
fruit and school supplies. Each child willhave a named pigeon hole where they can keep
their work.

Leave your child’s hat and lunch in their bag. The bag remains outside the classroom.

Bring their water bottle and crunch & sip inside the classroom. The staff will tell you where
to leave it

Show them where the toilets are located, and then explore the room.

Finally complete a puzzle or read a book with your child. If they are ready, leave quietly
at 8:30am. If they are not ready, then you are welcome to stay until the time is right; the
teacher will let you know when.

Collect your child on time as they will have lots to tell you and they are easily distressed if
you are not there waiting at the door.
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Literacy

Oral Movement
Language » & Motor

A 3 year old child should be able to:

1. Name objects or pictures.

2. Name parts of objects e.g. The tail on a dog or the
wheels on a car.

3. Sort real objects into common groups e.g. Use real
items or figurines to sort into common groups such
as food, clothes and animals.

4. Locate matching items.

5. Identify items that are different
(the one that doesn't belong).

6. Identify items by exclusion (the ones that are not...)
e.g. Find the ball that is NOT red.

7. Concepts - Know common shapes and colours and
understand size concepts big and little, and location
concepts in, on and under.

When working on any of these elements with 3 year old
children, use whole objects or items rather than pictures.
Please note however that the picture cards can be used
for older children or for 3 year old children who are
excelling at tasks with whole objects.

A 4 year old child should be able to:

1. Describe an item by 3 elements, usually visual or
tactile e.g. Size, colour, shape or parts. Later, they
may describe by taste, feel or smell, where the item
can be found and what an item is used for.

2. Recognise the function of common objects.

3. Sort real objects into common groups
e.g. Use real items or figurines to sort into groups
Isuch as clothes, animals, food.

4. Name the group when given some examples from

a common category e.g. sheep, dogs and frogs are
all... “animals”.

5. Name 3 items that belong in a group
e.g. Name 3 things that belong in the food
group “sausage, apple, biscuits”.

6. Identify obvious differences and similarities
e.g. The colour or size of items. For example:
“This elephant and this hippo are both big".

7. Location concepts - Understand next to,
behind, in front.

8. Identify things that go together (associations)
e.g. Knife and fork.

9. Give common antonyms e.g. Hot vs cold.

Key Area: Oral Language
Semantic Development
Milestones
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A 5 year old child should be able to:

. Describe an item by 3 elements, usually the category it

belongs to, then the parts it has, what it is made from, where
it can be found or what it is used for. For example,
“A cow is an animal that lives on a farm and gives us milk”.

. Name functions of common objects.
. Sort items into common closely related groups

e.g. Sort items into zoo and farm and bush animals
rather than just an animals group.

. Name less common categories

e.g. Pets, body parts, toys, transport.

. Name 5 items that belong in a group e.g. Name 5 things that

belong in the clothes group “shirt, shorts, singlet, hat, jumper”.

. Identify less obvious differences and similarities e.g. The

parts of items or where the items are found. For example:
“A spider is different from a bee because a spider has 8
legs and a bee has 6 legs”. Or “A pencil is different from the
paints, because pencils are kept in the pencil tin and the
paints aren't”.

. Concepts - Understand before, after, near, far, first, last.
. Name things that go together (associations)

e.g. Shoes and socks.

. Define familiar words e.g. “Comfort” means to make

someone feel better.

. Describe an item by 4 elements, usually the category it belongs

to, then the parts it has, what it is made from, where it can be
found or what it is used for. For example: “A cow is an animal
that lives on a farm, gives us milk and goes moo”.

. Sort items into closely related groups

e.g. Fruit and vegetables, or winter and summer clothes.

. Name less common categories e.g. Appliances,

furniture, transport.

. Name 6 items that belong in this group e.g. Name 6 things

that belong in the toy group “ball, doll, puzzle, hula hoop,
blocks, tea set”

. Identify less obvious differences and similarities e.g.

The function or category of items. For example: “a car is
different from a motorbike, because a motorbike carries

one person and a car carries lots of people”. Or “a giraffe is
different from a cow, because a giraffe is a zoo animal and a
cow is a farm animal”.

. Understand concepts — Second, third, all except, unless,

neither/nor, either/or.

. Give synonyms and less common antonyms

e.g. Rough vs smooth.
Explain homophones (multiple meanings) e.g. Bear vs bare.

PLD's programs that develop the above skills can be viewed by searching the codes:
10m4, Sem4, 10m5, Semb5 available from www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846

Copyright Terms of Use at https://pld-literacy.org/copyright



Literacy -

Movement
& Motor

Oral
Language

Key Area: Oral Language
Now that | am 4 years old...

| should be able to;

Speech and Language Developmental Milestones

Tips for Home

Read stories and ask questions about
the book.

Encourage your child to retell stories
using their own words.

Make up stories using the pictures
in books.

+ Talk about past, present and future

events with your child.

Talk about what you are doing and
ask your child to retell what you did
together.

Plan and rehearse your child's news
before the school news telling day.

Causes for Concern

A small vocabulary.

Only uses short sentences or sentences
with grammatical errors.

Can not retell an event or simple story
even with support.

Difficulty following instructions.

Difficulty understanding simple ‘who’,
‘what’ and ‘where' questions.

Child's speech is difficult to understand.
Does not enjoy listening to stories.
Short attention span.

Should you have any concerns about

your child’s development, consult a

Speech Pathologist.

Understanding/Listening

.

S

Follow 2-step unrelated instructions, eg: “Get your bag and put
your shoes on”

Follow instructions with up to 6 key words, eg: “Put the black box
and the keys under Daddy'’s chair"

Understand words such as 'yesterday’ and ‘tomorrow’.
Understand why and when.

Know colours, some numbers and shapes.

peaking

4 year olds should be verbal with a spoke vocabulary
of 1000-1500 words.

Speak intelligibly with a few speech immaturities remaining.
Tell news with support.

Use basically adult like grammar.

+ Ask ‘what’, ‘where’ and ‘why’ questions.

P

Tell a long story, sing songs and retell familiar picture books.
Use future and past tense.

Use ‘and’, 'then’, ‘because’ and ‘but’ in sentences.

lay and Social Skills
Make friends.

Use imaginary play.
Play simple games with rules.
Join in and start conversations.

Use an extensive vocabulary to express ideas and request
information.

Enjoy social communication with a variety of people.

PLD's programs that develop the above skills can be viewed by searching
the codes: Mc4, AR35, 10m4, Pbr4, Sem4 on www.pld-literacy.org
mail@pld-literacy.org Phone: +61 (08) 9227 0846

See our Copyright Terms of Use at https://pld-literacy.org/copyright




Key Area: Movement and Motor

Now that | am 4 years old...

Tips for Home

+ Encourage your child to undress and dress
independently. Help only in the parts they
have difficulty with.

+ At mealtimes encourage your child
to eat their meal independently.
Prepare to get messy!

Provide a range of manipulative activities,
eg: play dough, drawing, cutting, gluing,
puzzles, beads and pegboards.

+ Build some outside playtime into your day,
use your local parks or your backyard to
run, climb, swing, jump and play ball.

+ Join in activities with your child.

It is more fun to play together.

+ Avoids or has difficulty with hand activities,
eg: drawing, puzzles, scissor use.

+ Has difficulty with dressing or eating.
Stumbles or falls frequently or often
bumps into people or objects.

Has trouble keeping their eyes on what
they are doing.

+ Avoids or dislikes messy play or
unexpected touch.

+ Seems very busy and isn't able to calm
or quiet self.

+ Avoids or dislikes equipment that is fast
moving or off the ground, eg: swings,
roundabouts.

+ Has difficulty matching colours,
sizes and shapes.

U

U

se My Body

To pedal a small trike

Run around

Climb up stairs

Kick, catch and throw a large ball

Balance on each foot for a
moment

Stand on tip toe
Jump with both feet

Movement
__ & Motor

Oral
Language

Sway and march to music
Begin to hop on one foot

se My Hands

To do simple finger actions to songs

Build with construction toys

Hold my pencil with thumb and fingers and draw simple lines
Manipulate large buttons

String beads onto a shoelace

Complete simple puzzles

Use scissors to make simple cuts

Make Sense of the World

Recognise up to 5 colours

Show my age using my fingers

Count 5 objects aloud

Put 2 halves of a picture together
Understand hot and cold

Start to remember details on a picture
Start to sort real objects

PLD's programs that develop the above skills can be viewed by searching the codes: Mhu4, Mcs123, Mpw, WBpw, Ppw, MIff/MIfc, DSPPf/DSPPc on
www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846

See our Copyright Terms of Use at https:/pld-literacy.org/copyright



|
Movement ,
& Motor

Oral
\ Language

NOTE: Under each age range are examples of speech

Key Area: Oral Language

Speech Sound Development

k, d, t, ng,
hy

&)

errors that should not be present by the listed age.

PLD's speech screening tool can be viewed by searching
the code Ssd on www.pld-literacy.org

mail@pld-literacy.org Phone: +61 (08) 9227 0846
Copyright Terms of Use at https://pld-literacy.org/copyright

P
by 5 years

“I should be able to say. . " v, th (voiced)
consonant eg: this
blends th (voiceless)
p,b,m, n, £1, ?, r, egs:t bz ;r, pslk, eg: teeth
s ’ v
w,ng, sh' ch j'

“do away” “I have a tish” “I can dump” “berry big” “the right fing"
(go away) (1 have a fish) (I can jump) (very big) (the right thing)
“tat” “I want tips” “to the doo” “poon and fork” “get dem”
(cat) (1 want chips) (to the zoo) (spoon and fork) (get them)
“my du” “awion” “dope” “a twuck” “finking”
(my duck) (alion) (soap) (a truck) (thinking)

Source: Developmental Phonological Disorders - a practical guide for families and teachers: (1998) Caroline Bowen

Movement )
& Motor /

e sl
adutt may no*
\ :I:‘:vap/alv!nemad

Thumb in
the top ring.

‘paper with their

thumb on n _‘J

\ Child holds the \

Key Area: Movement and Motor

The Development Of Cutting Skills

Developmental Norms For Children Learning To Cut With Scissors

At age 2 - 2% years...

= Child is able to open and shut scissors with two hands.

= Child is able to snip paper. Child holds scissors in one hand (dominant hand
is not likely established at this stage). The paper may be held by an adult.

At age 3 - 4 years...

= Child is able to cut a 10cm piece of paper in approximate halves. No line is placed
on the paper.

« Child is able to cut along a 10cm straight line. Their cut line should not be wider
than 1.7cm

At age 4 - 5 years...

Child is able to cut along a curved line. Their cut line should not be wider than Tem.

Child is able to cut out a range of squares (and with sides measuring as small as
8cm).Their cut line should not be wider than 1cm

Child is able to cut out a range of triangles (and with sides measuring as small as
8cm).Their cut line should not be wider than 1ecm

Child is able to cut out a range of circles (and with diameters measuring as small
as 12cm). Their cut line should not be wider than 1em.

Child is able to cut out a range of large, simple shapes while staying within a line
that is 0.6cm wide.

At age 5 - 6 years...

+ Child is able to cut around corners (with wide angles) while staying within a line
that is 0.6cm wide.

- Child is able to cut along curves while staying within a line that is 0.6cm wide.
= The child is also able to manoeuvre their non-cutting hand to support the cutting.
+ Child requires frequent practise to consolidate their cutting skills.

See our Copyright Terms of Use at https://pld-literacy.org/copyright

A Note About Dominance

Research suggests that the majority of children show a dominant
preference by 3 years and most by school age, however some actually
establish dominance as late as 8 or 9 years old. Making a preference is
important as it allows the child to develop skill and endurance with that hand.

If a child has not yet made a preference, it is suggested that the child be
encouraged to participate in activities:

that involve crossing the midline,

that use both hands together,

where both are active and

where one hand does the work and the other one assists.

Don't try to choose the dominant hand but observe which hand is used the
most often or is more skilful. It may also be helpful to refer the child to an
Occupational Therapist for an prior to ing year one.

PLD's programs that develop the above skills can be viewed by searching the codes:
Mcs123, Mcs4 on www.pld-literacy.org mail@pld-iteracy.org Phone: (08) 9227 0846



Oral Movement
Language &Motor

Key Area: Movement and Motor —

The Development of B Q/

Appropriate Pencil Grip

When children first begin to draw using crayons, pencils or brushes they use a dagger grasp. In a natural developmental
sequence they will hold the writing implement in a variety of grasps until they settle on a functional tripod grip for handwriting.
The developmental sequence is a result of neurological and physical growth in the child.

As we look below at the development of different grasps and drawing skills we can observe that there is a natural progression
as the child's fine motor skills develop. The complexity of the drawing skills increases as the child develops more control over
the pencil or crayon in his or her hand. See the following pages for more information.

12 Months to 2 Years

Development of fine pinch grip and precise release of small objects

Both hands develop skilled function and work together

Crayon is held initially in the palm (Palmar Supinate or Dagger grasp pictured right).
Movement mainly occurs from shoulder, the arm and hand move as a unit.
Makes marks on paper with crayon

+ Vigorous scribble in imitation

Scribbles spontaneously
Draws a stroke then obliterates by scribbling
Imitates drawing a vertical line

Pronate 2 Years To 3 Years

-~

Crayon or tools may be held across all fingers, with the palm facing down. Digital Pronate grasp
(pictured right) movement mainly occurs at the elbow, the forearm and hand move as a unit.

Imitates drawing a circle

Copies a horizontal line

Copies a vertical line

Draws 2 or more strokes when attempting to copy a cross

Quadropod 3 Years To 4 Years

The fingers (often all four) are held on the pencil shaft opposite the thumb. Quadropod grasp (pictured
top right). Movement can occur from the wrist, the hand moves as a unit with the fingers static. Static
Tripoc)i grasp (pictured bottom right). Adjustments to the pencil are made with the opposite hand (3% - 4
years).

Copies a circle

Imitates a horizontal cross

Imitates a zig zag line

Joins two dots

Draws a diagonal stroke by following a continuous dotted line

Traces over a diamond shape (rounded corners)

Draws a man with a head and one other body part e.g. arms, legs

Traces and stays on most of the time a 7cm wide horizontal line.

4 Years To 6 Years

Child developing ability to manipulate objects between the fingers and palm and rotate objects

with the fingers.

Uses a Static Tripod grasp (pictured right) of a pencil consistently

Developing fine control to manipulate a pencil

The thumb, index and middle fingers work as a unit for precise control of the pencil, the ring and little
fingers provide support. Horizontal movement across the page occurs at the wrist elbow and shoulder
(4% to 6 years).

Copies a diagonal line, a square, a diagonal cross, circle and triangle

Draws a man with a head, arms and legs

Colours in a simple picture staying mainly within the lines (no more than 0.6 cm)

Draws a man with a head, trunk, arms, legs, feet and three facial features

Connects a series of dots to make a simple drawing

PLD's programs that develop the above skills can be viewed by searching the codes: Mpw, WBpw, Ppw, Mhu4, Mprd, MIff/Mlfc,

DSPPf/DSPPc, DSY1f/DSY1c on www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846
See our Copyright Terms of Use at https:/pld-literacy.org/copyright
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Oral Movement

Lngiege (¢4 ) Appropriate Pencil Grip

It is suggested that it is much easier to . 2

introduce and reinforce the proper way to hold What Is A GOOD Pencil G”p .

a pencil than to try and change an inefficient + The pencil shaft is held between pads of index finger and thumb of

one later in school life where the child has dominant hand.

grown accustomed to using it for several + The middle finger sits along side the index finger supporting under the
years. It is felt that handwriting difficulties PenCl.L _ .

could be avoided in later years if there is an * Thering and little fingers curl gently into the palm.

early emphasis on strong fine motor skills, + There is an open, fairly circular web space formed by the thumb and index
learning how to hold a pencil and regular finger. This is where the pencil shaft will rest.

practice on how to use it. + Sometimes the pad of the middle finger on the pencil too, this is acceptable

The goal of a proper pencil grip is that it is Ifthe weh sp‘tace FRITIRNE Open; : §
stable, comfortable and is able to be moved See the following pages for more information.
with the smaller muscles of the fingers rather
than the whole hand. One important feature of
this type of grip is an open and rounded web
space, the space formed by the thumb and
index finger. It is much harder to move a pencil
with finger movements if that is closed.

There are a number of ways to encourage
the right grip. One idea is as follows:

Make ok sign with fingers. Place pencil
between thumb and index fingers then drop
the middle ring and little fingers under the
pencil. The last joint of the middle finger sits
next to the index finger so that it can support
the underside of the pencil.

Children can be reminded to hold their pencil
with their ‘ok’ fingers.

Alternatively the pinch action of the index
finger and thumb, with the middle, ring and
little fingers tucked into the palm mimics the
action of a bird’s pecking beak. Children can
be reminded to make the bird's beak and hold
their pencil.

Sometimes children find it hard to keep their
middle, ring or little fingers tucked into their
palm, often they climb onto the pencil shaft
too. Children can try holding a small marble
or wishing stone in the palm of their hand as
they write to help them maintain the right grip.
There are also a large number of commercially
available pencil grips that help children hold
their pencils correctly as they begin to write.

Another useful activity to practise the right Transpalmar Interdigital Brace Index Grip
grip is too use extremely short pencils to

encourage the child to use finger tips rather

than the whole hand. The shaft of the pencil

should rest gently in the webspace. Children

can check to see if their pencil is ‘lying back

on its pillow’

PLD's programs that develop the above skills can be viewed by searching the codes: Mpw, WBpw, Ppw, Mhu4, Mprd, MIff/Mlfc,
DSPPf/DSPPc, DSY1f/DSY1c on www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846

See our Copyright Terms of Use at https:/pld-literacy.org/copyright
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= Good Pencil Grip

What makes it easier?

* Big pieces of paper.

* Big crayons, brushes and markers (larger tools en-
sure children use the right muscles and hand and
finger position for the activity and are less likely to
adopt incorrect grasps to control the tool).

+ Use thick outlines.

www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846

See our Copyright Terms of Use at https:/pld-literacy.org/copyright
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= Good Pencil Grip

What makes it easier?

* Big pieces of paper.

* Big crayons, brushes and markers (larger tools en-
sure children use the right muscles and hand and
finger position for the activity and are less likely to
adopt incorrect grasps to control the tool).

+ Use thick outlines.

www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846
See our Copyright Terms of Use at https:/pld-literacy.org/copyright
Page 4 of 4




\
Literacy

Oral Movement
Language & Motor

Throughout the early years,
children are encouraged to
participate in a range of fine
motor activities that develop:

« their manipulative skills
+ adominant hand

« the ability to use both hands
together

In conjunction with the above
motor activities, introducing
pre-writing patterns aids the
smooth transition to writing
alphabet letters.

Pre-writing Patterns presents
a simple, systematic and

fun approach for teaching

the foundation skills that

are necessary for fluent
handwriting. It outlines six basic
movements that are essential
for children to learn the pre-
writing patterns used to make
pictures and then combined to
make letters and numbers.

Itis through the systematic
rehearsal of a movement (with
eyes closed and eyes open)
that a child is able to develop

a kinaesthetic memory. We

can think of this as an internal
memory that allows the child’s
actions (when making patterns)
to be automatic.

Key Area: Movement and Motor

Getting Ready for Writing

Sideways, sideways, left to right Tall lines and short lines

See our Copyright Terms of Use at https://pld-literacy.org/copyright

Down and unders/
Down, back and unders

Six basic patterns form the basis of
all alphabet letters.

The patterns below combine to make letters.

—
—_—
—
Sideways, sideways, Tall lines and
left to right short lines
Circles, drawn forwards Zig zags

and backwards

\AAAS
\VOOV

Down and unders/
Down, back and unders

Ymn

Up and overs

PLD’s program that develops the above skills can be viewed by searching the code:
Mpw on www.pld-literacy.org mail@pld-literacy.org Phone: (08) 9227 0846
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Phases Of Writing Development

Just as children make many “mistakes” or approximations as they learn to talk, the development of writing skills is also a process. At each phase of writing development children
demonstrate what they know about written language and all their writing efforts need to be recognised and encouraged as steps towards conventional writing skills.

Phase 1: Role-Play Writing

As children attempt to make sense of the connection
between spoken and written language, they may
engage in role-play writing. During this phase of
writing development, children experiment with
marks on paper as they imitate adult writing. They
make random marks on paper including circular
scribble, scribble lines and attempts to draw symbols
consisting of straight and curved lines. They may
mix letters, numbers and invented symbols with
letters often produced in reversal or mirror image.
They have a preference for capital letters and will
often use letters from their own name repeatedly
within writing. These marks and scribbles may be an
attempt to communicate a message however their
understanding of sound-symbol relationships has
yet to develop and hence their messages are not yet
readable by others, however, they may believe others
can read what they have written. Children usually
operate at this phase of writing development
between 2-3 years of age.

Skills Demonstrated by Role-Play Writing:

= Children know people write to communicate a message.
- Children demonstrate early attempts at letter formation.

When the big monster went for a walk to
the billabong he went to see a flower.
(Briana 3 years)

Summary of Role-Play Writing
Attempts to create letters and marks that represent
letters have been included.

Phase 2: Experimental Writing

During the experimental writing phase {usually

3-4 years of age), students demonstrate an
understanding that speech can be written and that
written language means something. They will write
from left to right, experimenting with letters and
words as they write about familiar topics. Students
in this phase are developing an understanding

of 1to 1 correspondence and sound-symbol
relationships and may represent each word with 1-3
letters, usually consonants. Writing is often a mix
of capital and lower case letters, and often letters
from their own name. They do however demonstrate
knowledge of the difference between letters and
numbers. Experimental writers have a developing
understanding that we write for a purpose and to

a specific audience.

Skills Demonstrated by Experimental Writing:

+ Students demonstrate knowledge that written language
has meaning and can “"read” what they have written.

- Students have an awareness of words with each word
represented by a single letter or a cluster of letters (usually
wards are represented by 1-3 capital letters, mainly
consonants).

- Students demonstrate knowledge that we write left to right
and have a developing awareness of spaces between words.

- Students demonstrate knowledge of the difference
between letters and numbers.

« Students know that letters represent the sounds in the
words we say.

Daddy’s going for a walk. | picked a flower
for my Mum and we saw a butterfly flying.
(Briana 3 years)

Summary of Experimental Writing
Some letters have been included to represent the words.

Phase 3: Early Writing (or Phonetic Writing)

During this phase of writing development {usually
4-5 years), students are beginning to demonstrate
the use of some writing conventions. Early writing
includes attempts at correct punctuation and will
include appropriate spacing between words. Students
consider audience and purpose when writing familiar
structures such as retells, reports, letters, lists and
emails. Frequently used words are usually spelled
correctly and unknown words are spelled phonetically
(by sound) (e.g. because = becos). Writing begins

to include detail and description however may
repeatedly use the same phrases or words. At this
phase students are developing the ability to make
some simple corrections in writing, however, editing
can be overwhelming.

Skills Demonstrated by Early Writing:

+ Students demonstrate knowledge that writing is made
up of words and spaces between words.

+ Students are aware that words have a number of letters,
a beginning and end sound and have vowels.

+ When students know a word they will spell it the
same every time.

+ Students use phonetic spelling and their knowledge of
sounds when writing unfamiliar words.

Me and Dad in the monster truck. (Clay 6 years)

Summary of Early Writing {or Phonetic Writing)
Familiar words spelled correctly; uses both capitals
and lower case letters; spells unfamiliar words
phonetically.

Phase 4: Conventional Writing

Students in the conventional writing phase (usually
from B% years) have a sound knowledge of the basic
elements of writing. They are able to choose text
structures based on the purpose of the writing and
will often plan before commencing a writing task.
Writing demonstrates an awareness of the reader,
including appropriate background information.
Students in this phase have variable control of
structure, punctuation and spelling depending on the
complexity of the writing activity. Students begin to
use headings to organise writing and group sentences
on a topic into paragraphs, however sentence length,
organisation and complexity varies. Conventional
writers link ideas and choose vocabulary appropriate
to the topic and audience and demonstrate the ability
to edit their work.
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I like going to the sandy track when it is
raining, to ride my motorbike. (Taj 7 years)

Summary of Conventional Writing

Familiar words and high frequency words spelled
correctly with unfamiliar words spelled phonetically;
correct spacing of words and use of punctuation;
sentences are increasingly complex.

References:
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Supporting your child's writing development.
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First Steps: Writing map of development.

PLD's program that develops the above skills can be viewed by searching the code: Mfwa on www.pld-literacy.org mail@pld-literacy.org Phone: +61 (08) 9227 0846 Copyright Terms of Use at hitps://pld-literacy.org/copyright
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